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ABSTRACT

A qual1tatxve study of woman elementary school
teacgggg focused on the teaqpers values, attitudes towards teachzng,
and- how they negotiated their work interest with sex role and family
exg;ctat1ons. Formal and informal 1ntezqgews with teachers,

, administrators, and parents were conducted over a seven month period.
‘Three perspectives provided the basis for the research: (1) sociology

_ . —of “occupations, whzch(;gﬂggn1zes the importance of work to

sel£r1dent1ty, 2) symbolic 1nteract10n, a phenomenolog1cal construct
that assumes that behavxo; is significantly affected by its setting;
and (3) feminism, which, 1n tke resea&ph context, attempts to remove
men as & measure of behaviar. The teachers percexveu a hxgh degree of
_autonomy in their work, especially as compared with pract‘ces in
_other schools in their district. They felt that their principal
rTespected and trusted them. However, two limitations caused

______irustratzon and anger. ¥ reéuently, bureaucrat1c problems forced

teachers to contrast their ideals of serv;ce and professzonal sm with
«%hexr tteatment in the school dxstf1ct system. The secend major
11m1tat1on was tke bshavior of parpnts and their image of the
teachers' role, both of which, the teachers felt threatened the
teachers'’ “ahithority. Two 1mportant issues in teacher behavior and
attitudes that must be considered as a result of these findings are.
how the structure of schools affect teachers' career patterns and the
?os}xle feelings of women teachers toward mothers of their students.:
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Peanhing, particularly elemcatavy snhoo]teanhin%, has long

been censidered not only ordinary work for women, but alsp an x
: t

\ occypation for ordinacry women.T Iwo aspects of the teaching

1

professien -- its sex-segregated status and its reputatior as a

! v ° o * s
{ haven for the unambitious and the conventional —- have caused

>
P
B
3

stholars to shew little serious interest in understanding the

persrectives women teachers hold on their lives in schocls. VWhat

- xdlear, derraan

do they think about their daily WOrk,.their'careers and tpeir

liveliheod? What are their relationships like with their ~ }
colléagues, vwith their supervisors ani with the parents of the 3
%é ) children they teach? What is their depth of commitment té tre ;g
: 2 ‘ . ;

'

~

; 659upation of teaching?
Earlier feminist rescarch in education did not, hasten to
éddress_these questions either., We csncentrated on two, ether
: important areas, First, we examinad the part that teachers play, 'f
aleng with educaiiocnal materials and school systems, in fostering
1 . sex-role stereetyping and sex ciiscr:?.mina‘cion..5 Second, we
studied teaching as an avenue to leadership in schools, focusing

SR’

-
/ »rimarily on what enables or prevents wemen from attaining e ﬂ
) |

management positions, |

Wemen-as leaders caught ocur attention,

A third reason which may account for our original low

interest in teachers can be found in our attitudes toward
#

schocling over-the past fifteen years cr so., During the sixties, 2

1 3

publication cf\personal accounts of the detrimental effects of - .

schools and schoolteachers on black and poor children caused us
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sto+indict the racist attitudes and practices of many teachers.s,
fawy s ws wexwled ‘H}"‘t’ teneheire OY.‘. ‘achovle, rc;‘r‘qca\lfpd values

that ware not humanlstlc enough, TnEn, in tﬁe seventlex, when

national surveys re%tected acolln%ng sceres on achlevement tests, -
I - z

N { €1
{ end unionization efforts escalated in major cities, yeopie ? 7

f: complained of the inadecuacy of teachers: of their low intelleotual ' o

commitment. Rarely h ;

/

does anyone show very much sympathy for elementary schoolteachers

¢ abilities as well as of their lack of job

-

%; and their work. As Margaret Nelson has written: "Vast numbers of

7
’

.. ¢ - - ’/’ .
American women have spent at least part of their lives in front ™

of a classroom. We leérned our basic skills from tHese viomen,

L} ’ T e

énd although-they knew us, we know almost nothing about them."b
i , ) ‘ ‘ :
. r . , * ;

Vie know little abeut.their subjective experience of work

and we rarely peqceive teachers sympathetically -- at least among o

« -

the educated elités. All ef us remember our own experiences with

P

? -

'f'. teachers clearly, and oiten not pos1t1ve1y, and mdny of us must ~’;; -
continually mee} with or confront +eachers about problems our ‘
own ¢hildren have in school, Research has,shown that teachers -

have an important impact on our 1iyes,7‘but we have shown little
- ' ~ e LY -

interest until ‘recently in either the nature of women teachgrs!
j/ ‘ocoupatlonal sltuatlons or their own perceptions of their work. & A
J Hlstorwans and sccrologlsts have begun to rectify this situation,

particularly becauss of tho emphasis in femlnlst socrology and

. . “
B

in social and feminist hlstorj on +hl lives of oxrdinary people.9

These works reflect changing assumptlons about what is 1mportant

he A J
te peop‘e.1o A ' , Al
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‘. It is not that teachers have no* beeh subjects of research, -
N ! ’ Al i R ‘.

N . . . ;
Inumerable becoks and articles have reported on many aspects of

LAY ¢

teachers' lives. It is rather that we have farely examined
teachlng through the eyes of the women who occupy 'this occupatlonal

role. Rather, many studles of wecmen who teach are anchored in
,/' ’

- certain stereotyplcal assumptlons about women, and their

at+1tudes toward work, famlly, and goals. R

-
.

,.This traditional research on women and teaching reflects

4

women's-devalued position in Americar society.. Limited by its

I . ; ‘
conceptual framework, this scholarship has dssumed that women's
<

s ”’

primary'crientatﬁon'is toward family and motherhocd and brgues .

'

nat the, work ¢f married women whn teach is shaped around and*

'%ted %o their family 1ives’.11

11tth ‘intrinsic 1nterest in their, work, Within this framework,

These- women have, that is,

women schoolteachers view their wurk as mjobs" rather tnan ss

~

"careérs"; 12 they appear é&s "tractable gubordinates" who feel

~

comfortable working in highly bureaucratized and hierarchical

b

’ i . | .
environments with little autonomy, '3 and they are attracted to

H < . =
§

the teaching professicn because they lack the drive ier

,inteilectual mastery.v+ This research reveals more about social

vaiues regarding women than it does about the values women

\
’

teacﬁers,héld about their work,

My own reactions that this research reflected sterentypical

cultural assumpticns abeut women and a disbelief that women Were
’ .

+ so uncommitted te their work caused me to look further in the

. ‘ \

literature fer studies which had investigated toachers'.owy

work percemtions. What I found weré the Bicnnial Staff and \\

<

T

«




. . ‘V ) . _0: ! . .
Salary Suiveys, and the Status gf tHe American Public-~School
Teacher Surveys of tﬁE"NationalrEducation Associatioq.19 Wh%lé
X} * '\ ' . s . . : \ . B
‘these large-scale surveys conducted *among women teachers con-

trgiicted'these steredtypgd‘ésseptioﬁs about elemehtapy

ééh%oltéééhers,16”they did rnot expand my,understaﬁding of the

T Y B R e N N R S T Pz Vound o bt e SDfiaIt Fhoam

iss?es with-description. And so, I undertook to_study how |
: o ‘ : A ,

women elehen@ary-schoolteachéfs look upon their work, what they

SR
»

value and criticize about pheif occupation, and how they .

Aartnny

negotiate their work interests. with sex-role and family

*. ¢

expectations, . \ /

~

D&sign’ of the Study ol
A This. sﬁudy of teaching as an occupation for women utilizes ,

the qualitative research methods of participant 6bservation and

- .

-

indepth’ interviewing. The kind of data qualitative rgsearcﬁ)

" methods collect has been termed soft, that is, rich in description
of‘peopl%, places, and conversation, and not easily handled by

stétistical procedureéa Research'questiong are not framed by

. \ i
operationalizing variables previ%us t0_ the research effort; ’

rather .questions are formulated inductively, usually during data

collection, to investigéte issues in all fheir,complexiiy and in
context. . Agiin, while qualitative researchers tend to develop a

focus as they collect data,]we do not approach the research with

~speci-:t‘ic questions to_aﬂé@er or hypotheses'to test., We are

concefned with understanding behavior from the subject's own

frame of reference.17” \

I spent seven months observing and interviewing teachers,
é%ministrators, and parents in one - urban elementary schocl, I

[N

spent the majority-of my time with teach®rs in the teachers!
lovnge, in meetings, in their classrooms. I also had lunch ‘with

~———
O
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' teachers in restaurants over the summer months and 1nterv1eWed
1. some. of .them in their homes., I 1ht01vsewcd thie school pr1nth11
nanyftvmes beth farmally, when I would set up an appointment,
- and infoimally, when I would stop to chat with her when I was .n
£ the bulldlng. I also observed her leading meetrngs, 1nteract1ng
o with tegchers, and handling cmergencies. Addltlonally, I

———*—“——Iﬂterviewed““_number of parents in their homes during the summer

months.18 I will describe the settlng in more detail shortly.
f The theoretlcal framework that 1nforms this progect is .
" * )7 threefold: '

? , L Flrst is the soclology of occupatlons perspectlve° From this

z V1ew, the study of work focuses. partlcularly on those issues.

1 which relate organizational Sstructure to occupational life or :
¥ ’ ® : ) _
: careér.'(ihe sociology of occupations emphasizes the importance

?[' of working to .a person's self-identity; it has examined the

;h criteria of membership in ockupations; it discusses the social
meaning work has for particular occupational participants; it
studies’wogk pehavicrs in different occupations; and it explores

how occupations shape the individual. identities of its members ’
as compared with how members' characteristics shape the neture

of an occupation, Qccupational sociologists in the'tradition of

. Everd%t‘Hugﬁes attempt ta& bypass official versions of occvpational

life to get at the social realities of the particular work setting

i : L

or occhpational group under*‘*'study.19 s ’
The second peyspective is the theory of symbolic interaction: : %
7 . iz
As one theoretical foundation for qualitative research strategies, E
C :

symbolic interaction assumes that human behavior i# significantly
influenced by the settings in which it occurs. A pﬁenomenoiogical

.- Jonstruct, symbolic interackion takes as a'basic;assumption that L

-~
[
’ -

F '
,'t.
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human experience i&§ mediated by interpretation, The meaning

L . ! T

people give to their experiences and their process of inter- \‘

!

~ Y- b . e : i
{essentzal.and éonstltutlve, net H

_accidental and secondary to what the experience i5.2%0 understand

. . LY
pretation, in other words, 1s

»

behayvior, ‘we must understand definitions people hold oF events

and issues in”their lives, and the process by which these ' S

‘definitions are created. The central methodologlcal implication N

[
- g0

of this SOClOlOglcal position is that social relationships and

N

“even'ts -must be understood from the point of view of the social \‘ —

' actors themsélves.g1 o .

!
i~

Third is feminism: While feminist scholarship encompasses a

range of dlSClpllneS and points of v1ew, basic to thls rerspective

is thp belief that to fully understand women‘s 11ves we must put

them at the centir of our 1nqu1ﬂy.~ In the past, because of the .

.
¢
&
s
H
§

t

androcentric nature of intellectual inquiry, women's }1ves have

)

existed.on tﬂe periphery. Elizabeth and Jcseph Plecﬁ'describe

this conc?ptualxzatlon° "Men are male only. partwof ‘the time

H
¢

s

Iy
i
L

¥

I

¥

i

women are female always, said Rousseau in Emlle. ‘The act;tlty

arld behavior of men are seen as human act1v1ty, that of women

n

n22

. ag distinctly female. A feminist scholarship attempts to“% .

0

. . ) %
remove man as the measure, Men and the male career model have ¢

IS R I p oot
T W C

y~
. always been the measure for studying women's careers in teach%ng.zé 3

The Research Setting and Subjects : / | A

Y e S Yo

Jor e e S A L ma Ty
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- Vista City elementary school serves 800 biack and vhite

children in a mid~size city in the Ncrtheastern -United States.24

There were forty-odd members of the instructional staff, Of these

Vv

RS
B .

oy
"

- /
‘only one was a male cladsroom-teacher, though men occupied positions\

COY =6 /
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ef gym teacher, school psycholbgist,\a special- teacher and several E

special education, non-téaching, positions. Most staff members \

25

T heT Y e

The principal was, female, while Her administrative
. 1 \

=
2R
B&
A
;1
>
H
I

assgisglant was male. Vista City eleméutary schodl, located in a
|
middle-class community, pooulated mostly by professionals and .

academics, has§ many children bused in from poorer neighborhoods; 3

- . ‘ %

thus itg scheol po-ulation reflects a wide variety of social
* *

classes, Vhen achievement‘test scores are published annually in

the local newspaper each spring, Vista City elementary school _ '

shows the highest., I spent seven months doing research at this.

school;26 ' ' : : {E

Ai& the teachers reported a high degree of autonomy in their

classrboms. The pr1n01pa1 wanted a variety of ceacédng styles ‘

i
L

represented at each grade level. Teachers felt, consequently,

5

that their classrooms, at least from the principal's rerspective, i (\
were theirs, While the principa% conducted a once»aé ear

observation/ evaluatlon of each classr%om, she never sked tc see

lesson plans or have tne% submltted to her weékly for her signa- ;
ture. Almost every tea cher hignly approved this style, and in . T
the next breath would crltlclze ano%her school or school district,

)

Edr example: "In liestside, it's the person on Ligh calling all
| .

i

F&E underlings in and telling them what to do., He says, 'You're
Ag01ng to do this, and this, and thls,' and Fhen they come around

to check and make’sure this is true! That's absolutely not the 5

case here and that's one of the best things about the school,"

L Only one teacher wanted a more authoritarian structure, believing
; ‘ s -

that the policy ef the principal signiag lesson plans insured_
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better teachlng and high morale. The freedom provided._ b& the

curriewinm wad pr0510581ve1y narrowing however, as the school

district had decided for the follyowing Year tr nse onc bvasal ™

text for all the elcmen%ary achools (in addition to Distar).

The«teacherq protested mlghtlly this de0131on. \

e

\The situation for Vista City teachers during the perlod of
this study was a bit peculiar in thig time of declining enrnllmqﬁis,
While most schools in the -district ﬁaq staffs fhat were almost
entireiy tenured, particular circumsta?ces'had created F
comparatiQely hiéh percentage oquntenured teachegs. Job
insecutrity was high for these teéchers as they did not khpw

wh%ther they would have|a job thé next year., They found ihése

circumstances debilitating. -
. . v

H

_ -The Vista City teaqLers ranged in age fpom early twenties

to earl& fifties,  Most were married, although many of the
youngest teachers and two_of the oldest were single., There were
a couple of divorced women teachers and one of the male "specials™
was alse dlvorced._ Alllthe married teachers had chlldren\or
planned to havé them.~ Many of shose with husbands were married

to men. with censervative social values regarding‘women'$ roles,
Tﬁoseinmenzwho had taught in public school before marriage or
affgf mairiage%but before childbirth often had to develép

strategies to appease their husbands in order to return to‘work,

for their intense desire to.work conflicted with their husband's

.

wishes.,

Teaching experiencé varied widely as well, from first-

year teachers to those with twenty years eiperience. Most,

-8
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nursery schools or litile day. care centers in théir homes,

\

RIS DR IS TT T S
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et ‘ YA A : - ‘ . . .
howavér, had taught between five {o thirteen years; In
dlscu351ng thewr work histories, some women reported Xhat they
had always wofﬁed, but thelr career patterns look 1rregu1ar when

-

;«"'—-
compared, to mén's. The most common change in their worklng

situations after childbirth, for example,xwas for the women to start

27

Their pronouncement of always having worked also describes the

intensity of their efforts, the amcunt of energy they spent in a

r

'
1
H

‘The. reachers arnd +helr wOrk ; . . -

| .
nhe day I first walked through the doors of Vista clty .

Elementary School I attempted to cleanse my mind of the expertise

I had presented to the Natlonal Instltute of Education. There

always exdsts a tension for qualitative researchers between
propcsal writing and the actual undertaking ‘of the study. VWhile
I needed to.shcw NIE hqw much I knew so that they would fund me,
I knew that\dn order to conduct a good study, I needed to bte as
open as possible to the environment 1 would be studying, so lhat

. i . ,
I could build an analysis inductively. While I had some hunche

about my subjects a% abcut the focus of the study, issues emerged

during daAa collection that shaped the direction of my research:

|

for ekampie, conflicts with'parent83 variance in the importance
of childreh to#teachers, and so on. Additionaily, I found that
on.social occasions when I woul&'describe my research interests,
I would often hear comments about Lhow mediocre teachers are and
how the teaching stafrs of schools have deterlorated over the

years. ¥Why, since there are 01d1nary as well as outstanding

Y
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representatlves of any oceupatlon, i, e., mediclne as well as

sducatlon, is the teachlng professicn known by ite or&inarv
member%/wh11c lhq medicad prcfeaq;nn.la knovn by ﬁts greaf ones° '{
. The weilcal profesqion has encugh soclal power 0 regﬁlate and

control definltlons of itself while the teaching profeSSlon dOeS

~

not, Addltlonally, 2 worker's status comes rot only from who

she 1%, but also from whom she serves. .The Presxdent's chaufzeur,
RN

for,example, gains prestlgé not from the iftrinsic nature of

herjﬁask - drivihg -~ but frpm the prestige of her client in fhe

) . N . A Y ]
back,seat, So too, the lawyers and doctors of famous men and . : N

women earn poiﬁ%é'by the status of their patients, -

. f

Leachers, on the other hand, espe01ally public elementary
schoo%teachers, rarely earn acclaim by thEli cllents' children,
Many of us have'ehild%en and, in one way or another, the schools
~serve meét of tiem. And s0, while I interviewed almosf every’

teacher at the school, I made the decision to focus on.thoée
. ) \ , ) H . .
whose reputations were high. The women

-

I repeatedly interviewed

4 14

3 - ) . /
My decision was affirmed for me by a stoxy a teacher told

‘took their work seriously.

during the course of an interview. The teacher was driviag . -~
her second—grade dayghter's frlend home one day when her daughter
announced to her friend in the course of some discussicn about
work, "My mommy's a teacher,” '"Yes," her friend reSponded, "But
my daddy's a real teacher. He teaches at the University '”his

second grade girl had learned early who society counts among 1ts

real teachers.
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. During data collentlon a number of lmnortant themes emeéged

E which are lmportant to the study as a whole. Here I focus on

just one of them, teachers need for autonomy.28 This ' )

partlcular uheme 1s,jmpor+ant not only for the lewel of morale
in a snhool (and research has qhnwn the 1mgur'ﬂrhc wf high mera1
ﬁor schoo? nuo;ecc) out also for our understanding of the meaning

el this particular kind of work in the lives of women.

’

% me first describe Low I use this term. When I say that

PR

teachers want autonomy, I méan they want to be able to make

_ihdebendent judgments, and to have“them"trtsted, and they want

29

ﬁortunitles for occunational self-direction, 'TeacherSZWant

ereedcm Trom over-inhibiting conszralnts in their work.

1. A .

} Meachers perceive, their autonomy toibe dimited in two major
ways; first, by the burea}xcra'tic problems of school life which
force teachers to examine'in stark contrast their ideal of

service against its implementats oﬁ. Second, teachers perceive .

R B

their autcnomy te be limited by enmmunlty parents whose inage, if

not actual bekavxer, threatens to undermine teachers' sense of

A N
authority.

ThelAutnov of Bureaucracy

The reallty of daily llfe in sehools creates conxllcts for

Rl

Sa

teachers between their lﬁeal of service, the. eaucatlon of

- Py

children, and their lmplementation of it, Teachers are not the

only pecple who feel this wdy~of course.

-

‘In Testament of Youth, Vera Brittain discusses what happened
) d . ' ;\\\
o her ideal about service t» humanit# when She was working in

.,

—

-

-11 -
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It was alwajs S0 strange that when you are
.working jrou nevex think of -all the inspiring
e thoughts that' made you take up the, 'work in
Ky the first instange. - Before I was in the
£ . hosvital at all I thought that because I 5

: suffered myself I should feel it a'‘grand _ \
thing to relieve -the sufferings of other _ o
. people, But now, when I am actually doing :

somethxng which I know relieves someone{s : -

ge - palr, it 1s/noth1ng but a matter of business. 0 /-
’ I may think lofty thoughts about the whole
thing beuore or after, but never at the time. . , :
At least, almost never. Sometimes some quite < i
litgle thing makes;m¢ stop short all of a -
‘ sﬁdden and I feel ‘&' fierce desire to cry3bn
\ - ' * $He middle of whatever it is I am dping.
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: 'Thé {eacher Katy Bridges réminded me of Véra Brittain. She

t0ld me tbao teaching had been a calling for her. She had a ¢

L 4

. 'comfortable upbringlng and she was well-educated; sﬂéhhad gone to
. : .

- one of the Seven b;sters for her wrderg. duate schooling and to

an Ivy‘League_schoql for her HMasters, Bridges has a vision of

what teaching includes, and a central part of that visien includes

her ability to make clinical judgmenés about children's education.

Wren she feels unable to exercise what she considers her right

és a teacher, she feels as if she has lcst control. Jonsider the
- M \

" following exafple Shf gave meg

3 : What blew-my mlnd open one time in the fall
= ) _haprened when I had a string of these

¥ . specialists coming in, They felt they

: : . had the complete ri ht ©o come in and say,

. - "Hey, we've got to’have your class for a
P .  half-hour, when cah yéu do it?" And you've
P .~~~ got to think, ah, T'll have te cancel this

T English lesscn, I've got to cancel that... . -

It doesn't matter, this person had the - : .

N right to ceme into your clagsroom. So after . .

- N //v/,//’ ©all this stuff during an arithmetic class T

in ccneés this lady that I've never laid eyes
on before. She deesn't identify herself,
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walks in -== doesn' ‘even .ask can she come -
~ in,. Just walks ¥Yight in, .says. in front of '
N ’all the kids (taking ovexr the class in
& JRARE . affeet), ¥Do- you have any Indian childre: F
Ao _ _in the.class?" Now this wds October\I -

-
.- .

.- thinky I wasn't aware that I had any
" Ipdian chlldren in the class, A child \
;;E?ses Jer hand: "My mother is Indlan.
- “"Good, L says; the 1ady “come with me, .
’ ,Takes the ¢hild -out and the ¢hild is at - :
least a: grade below in everything and .
. she needs every ‘moment _she can get in the
g classroon, but off she goes; Comes back,
‘ - I,don't know, forty~five minutes later
g ~_with a note: saying that she is- going to
Te .o e nartlclpate in Native American education
B : onice a week fox:‘half Wesdays
R i from 12:30 t0 1:80 or something like that,
R No “Would it be. ‘good, would it be conven- C
E _lent, was it best for the child, what did
. : " the parents think?" This lady 31mply gives
: me thls piece of paper,

- .So, feelihg furiaus” Bridges31 went roaring down to thg princiiél’s

o

LY

T MLt g A
AREENS

-

offlce demanalng to know who this woman was‘igﬂ what gave her the

. - » .

rmgnt to behave as she bad Ne11 1+ turned out that she had

4
i
-1
-~
F

H
2
B
L3

been sent from dcwntown, having gotten permission there rather
- T o . . .

. than_from the princip2l. As Bridges. saw it, her job was- serving

the pupiis in her class and this intruder had taken away her -

Ay e

ability to decide how she was going %o do her job.

>
»

Bureaucratic procedures also undermine teachers' sense of

T “autonomy when the parficular practice appears demeaning to them.
|

s - Jessica Bonwit is a teacher with many educational values

) similar to Katy Bridges. Iike Bridges she has an enormous .

;‘ . @ “edication to the children she teachés, and like her as well she
;- " tends to spend her free tlme, whether at lunch or durlng breaks,

o ) worklng on her teachlng. And also like Bridges she wants

intellectual challenges to keep her from, as she puts it, 'going
: : ~ ' -

13
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staie.ﬂ""If you don't get renewed," she said, "you get burned

ou't hecause you end up‘giving out all the %ime." Bonwit wlshes
+hat the inserviee provided teachers with this renswal, and
etpreqees ner 'fury that it does not, Interestingly, I heard
&he follow1ng story in almost the 1dentlcal words from both

Brldges and Bonwit. (apd from many other teachers, as well).

PN T [T o)

What follows, however, is Jessica Bonwit's version, The previous

October, all the regular classroom teachers in the city had gone

to one of the elemen+ary schoo s for their Superlntendent's day

<

— __ inservice meeting. Thete they were, 500 or so teachers sittipg . =
o T . . . . . ;}é
S in the auditorium with a new language arts curriculum on their

.
~

'lape_and the speaker on the stage sai@, "Please‘open to the,
Table of Contents,“,which they all did. The speaker first read .
the table of cententS*td them,\then proceeaea to:read the new
curriculum for almost an Wour. Je;sica said, "The whole thimg
was just so ridiculous and demeaning. I mean, teachers fan wead,
- we can get up and read that oltrselves and we could have done

- ® ) : )
that'and‘then used the time for other things." Ohe said, "Any

day that you're away from kids is really rejuvenation. ' And
- %

that'c why you need to use your lnservice time wéll to get new

] W At % R e
[ ST 2R .
I :
»

ideas." She said she ﬁelt that going th“ough the motbons of

Ty

inservice when real 1nservnne was needed showed that teache*s'

work was not valued., She said that the administraboqs wHo

STy

B ‘j .
- 'planned these workshops were neither good teachers themselves nor
/

llked teachers very muc h, All 1n\%11 she felt fur%/at this kind

of treatment. « ' /

" | |
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;1 Bureaucracy intrudes in still another way to limit autonomy
2 through the implementation of rules that need to be interpreted
for the\whcle school, Teachers who have experience with

*L elementary school children come to expect that aroumgﬂall school
‘ \

rules will come testing and childfen's desire to carve out as

much freedom for themselves as they can, The following exalee‘is

——

> e

a discuss10n at a faculty council meetvng where representatixes

of the teams meet weekly with the school administrators,

, The administrative assistant told the group that he needed to

"discuss some problems regarding’ discipline. He told the teachers

that under no circumstances were the kids to wedr hats on their .
o !

5 ] heads or Wear their coats in class. The teachers asked a number

§< o~ of.questions to elarify what he meant by “this, Gould the kids, it
N . for ekamplez wear stocking caps?, Meaning that is, could black

.. Kids wea? hose on ‘their heads to fix their hair? %gbout the coats,

N ' ~
teachers wanted to know if the kids wear several coats, did they

P have to take all of them off<or just some of them., The adminis-

S

trator said that he knew some of the kids wore'five or six coats

P e >

anl if they 'took ‘the top ones off they could leave the bottom
N :
ones on, There was some Joking around about top\ceats and bo+tom
. ¥

coats, Then Jenny McAuliffe asked if kids had to take off their

‘down vests? Did vests count as coats? The administrator said,

» * .

Well, if they wear a jacket under their down vests, then they have °

&
.

: to take the vests\cff, but if they just wore a vest, that was

okay, they could leave it on, He said/that everybody had to wear
v ; shoes to the cafeteria, There was som¢ discussion among the

teachers about whether they made kids wear shoes in the classroonm, -

-15=




Lisa Novak said she makes her kids wear shoes all the time in \ SR
. ~ ‘ l
case there is a fire drill, Discussion followed about the wearing

. 0f clogs, All remarked how neoisy clogs were a% Vista City

r because of the woodeq floors and the lack of carpetlng. Jenny 3
McAuliffe 1m1tatedrperfectly how}klds would cross thelr\legs with
3 . ' ~
fw their clog dangling on the upper foot and then maneuver that foot -

éﬁ . 8o the clog fell off to a rescunding clatter on the floor, .Thé

P adglnistrators fel? that they oouldn;t forbid_pupils to wear
? ' clogs, byt that teachers should monitor the situation closely.

The next 1ssuegwas the wearing of bells on the shoes or in the

haix, Apparenuly wearlng bells had gained great popularlty at ,
aboi%*thls time ‘and the racket the gangllng of all these bells ) ‘ ‘ é
S _cadsed in the classrooms was quite enormous, The admlnlstrator'
held up his hand to show the size of the bell that he thought

;' . was allowable and the size that wasn't, I noticed that several _ .\ }

teachers drew 01rcles 1m1tat1ng these sizes in their notes. PR

Teachers' reaction te this discussion revealed &heir diiemma,

£t

e
1 .
P D T A D

‘While there was some.laughter during the discussion, at ghe ‘end

y of the meetihg mahy o; the teachers rolled their eyes heaweﬁward
to reveal their disgust‘at rhe content of the discussion. These
bureaucratic details of school life that teachers know they musi)'ﬁ
_handle intrude 1nto thelr image of themselves as educators with Ll
work-defined tasks and goals, These details, which teachers do é

not integrate into their concept of ideal teaching, chip away

- R T R S Y
s ot P 3 -
.

at their image of themselves as serious educational workers. 'i
Real teaching is seen as watching the lightbulb go off in an ‘

j individual child, ofteh as a result of their particular efforts.>2

o
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>c1ty characterlzed thws type of parent (Notlce how the tory

. ecritical,

R4 T

"

l the facc of bureaucracy, teachers feel like replaceable cogs
&O"' .é;

and they régent these Antrusions ‘on thelr autonomy,
' \ C ..
Ihe Authorlty of nta .

o ' !
A second\hagor challenge to teachers' sense of autonomy 1s

'tEachers' per pectlve on communlty parents., As I said earlier,

“Vlsta City schobl has a c1ty-w1de reputation among teaohers for

its "pushy" rarents, Actually, the adJectlves "pushy" and
‘ 3
"profess1onal" Odlfled "parents" falrly Lndlscrlmlnantly in

dlscusslons of Vlstar01ty parents. One anecdote told alound ‘the
%

starts off referrlng to the parent. and ends up with "she" T the

"morher.") A*parent comes .in to a Vlsta City classroom and says

|
]

very strongly in a loud tone of voice to the teacher that she,
the teacher, was absolutely not to use any more dittoes with this
class. She, the mo+her, was just sick of dittoes, ThlS is the

1mage ofmxhe 1n4rus1ve parent “the bossy, profess1onal .woman w1th

I

'nothlng better “to .do than make lrle dlfflcult for the classroom'

teacher, I would like to look at two particular 1ncheﬂt P

teachers had with parents which caused the t{cachers to be

Il

e !

o s N 1

AN

The first example is typlcal of \many complalnts which high=-

(

llghted teachers' feelings that they were not consulted about

lssues affecting their territory, thelr classrooms, Katy Brldges,

for example, did a favor to another teacher she descrlbed as
&

hav1né a "dlametrlnally oppos1te" teaching style by teamlng w1th
. N

her for math classes: N

S St ue ove wani




Ohe of the kldS who came from her class. was a \
sad little boy with all kinds ¢f insecurities.,
I could see” that he was a .8ad littlel boy with
insecurities and that he naten'math. ‘He'd | ‘
get vevysunset if he-didntt'get it., I told!
Lim that ‘I wept ~through almost every math
class. throughout ¢leméntary s¢hool and said o
that it wasn't a great favorite. of mine-- . ,
eithery; I was trying to:deal with his o %
anxietieg about ma.th, Well, -one day Carol
(the teacher she teamed W1th) came to me "
and said,. VHe's not going to be ‘in your
. . class -ahymore, ‘She said his mother -had
"ﬁﬁ béen down to talk with June Robinscn (the
: pr1n01pa1) and "the mother doesn’t want him
in your class. . . '

[ YO,

Interviewer° Mhy° . '

Well; I never. knew;. that wds part of the
’problem for/me. The” other teacher told me,
"He s scared of you.¥ I said to her, I have
to.. belleve you;, though I'vé been ‘teaching
for- twenty years and thig is the first.child . '
that I've heard. of that was scared of me, but
if, he 'is, he 1s: But why didn't the parenta -
come to me and say, "Look, my child is having
a problem with ydu?" Instead the parent goes
to the principal, . The pr1n01pa1 doesn't dome
t0 me and tell me that the-.child is hav’ng

a .préblem, nor did the princéipal say to this . T
mother, "Did you talk to Katy Bridges?" So . T
the de01s1on is made and how do T hear : o
about it? From the other.teaeher -- this ) . E
.happens a lot, o, - . ’ K 4

\ Katy Bridges told me thls story to 111ustrate the powerlessness

she felt when she was subgected to parental behav1or of t+his sort.

She was not a party to the matter._,ﬂn additional factor for her‘ ‘%
: . . [C . Sy . Lo

was. the principai's failure to-mediate professionally, ; ; ’ ,';;

The second example of a teacher's criticisms of parents alsé

N
oo
HE
H
i
h

: ndlcates thls feellng of powerlessness, but emﬁhas1zed teacners'
feéling like obaects. At this partlcular school, parents had B N

J‘ been allowed for several years to V1s1t classrooms in the spring
. L ’ . .;‘ %
to get a 'sense 6f the teachers! style in order, if they wanted, '

\ ' 37
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ta request a partlcular teaoher for thelr child for the follow1ng

year, No teacher llked thrs process as 1t helghtened their
i

already prominent chlrngs ofgbelng flsh in a goldflsh bowll But!

IV R ALY T

; some teanhnr develoed strategles to handle this situation in

LS

partlcular ways. Chrlstlne Bart for example, explained that

shé could deal with the sltnatlon~1f she could talk with parents
» ‘

after each v131t Becausg she had a tudent teacher each year

. who by the time of the parents' v1s1tat10n could handle the ‘class
/ Tt .

alone, but tcok- advantage of thls circumstance to talk wrth’the

g L

L
:‘ parents out 1n the ha 1 for a few mlnutes after an observeurﬁn
! sesslon. As I seé’ Lt, this monltqung process restored Ler *
, - ¢ .
feellng of belng 1n control of her own terrltory. On one océasion

<y

durlng the prev1/ s sprlﬂ%, however, an event happened whlch

KN

i

Chrlstlne "Bart'y. strategy could not me110rate. A couple rame in

_one day whlle she was teachlng and they sat near hexr desk, While

/

she was d01ng sSome dlrect 1nstruct10n with her class she saw them

t

rifle through dlfferent papers on her desk open and glance

)
3

through her lesson plan book and examine.a. pile of dittoes.,

e .

Hee
.

She sald 1t was- a devastatlng experience for her. It said to her,
. [' -

the teacher doesn't count hut the parents dc.,

e e e T LN P e TN
AT ;! b
I

/Not'ali teachers'%ad had experiences of this nature ard.there

-«

were many warn words of' praise for the efiorts of many parents ;n

s

/

school functl? Frecuently, teachers sympathiwed with parental
v

I complalnts -

er issues such as ificompetent substitutes, program
;}‘- [ M

. /e A ' ol C
. , approprlateness for a brilliant (gifted) chlld. But, the power
A 7
Lo the parents symbollzed to the teachers was prcsent even for those
%
i ‘Who’ had not -~ yot -~ as they would always say, had any difficulties,
/- . -
T 4192
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The parents' power @as symbollzed not only through complalnts
about them, but also by teache“s‘ reactions to thelr suggestive-
ness, In the midst of one 1unchloom dlscusslon about how pressured
and difficult 1i”s Was for Vista Ciiy téachers because of the \ 5 2

parpnts, the teacher deing most of the talklng showed me a letter

‘.

|
she had recelved from uh% parent of a gérl‘ln Hei(class about ' _ i
" report cards. The teacher said she m;s."thrllled" at the v ;
parents' conments, part offmhlch}were "ag §ou know, we've had ' ‘:

- many ups and downs w1thhﬁenrletta %nls year and hav1ng her in ‘
&our class has just been a wonderlul experlenCﬂ for us." Thae ’ j' ;*j
%Eacher went on to say that she actuellj got qulte a few letters k

4

llke thls. _Another teacher, whowhad survived a parxlcularly '/ . ::2%
difficult episode With_parents'early in the year, spoke at the. S

beginning & a faculty council meeting about a '"wonderiul commen%"

i

a mother had, written on the report card she had just turned in.;

1

- She sald she ﬁ%ntg to "frame this comment" and asked the : RS
pr1n01pal\v;/she~could cut 1t out of the regport card. The pr1n01pal T

y - :
LY

\said she would have it}copied for her instead. /

The parents' power while common in many scho0ls of' this txpe ' Sl

is due to the partlcular history of 1ntegraF10n at this schOc_. L

When two schools had been collapsed into one several years,earlier

and ra01al problems had threatened the school, the former ’ \

superlnt dent said to the community parents, "My door is, always

ot
e

open-to youw," He "did not say, "My door is always open to you
afﬁer gou'h ve visited;the teachexr and -the princlpal," SO some
pafents accustoriied themselves ts shipping sevéral;hierarchical o E
. levels in dealing with the school and made straight for the ‘ v
'superihtendent's office,

2

p 20~ B
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> Whatever the-specifics of this particular situation, rarents
[ ' - .

_have long posed a threat to the autenomy of teachers, and to the

'authority of school adpinigtrators as well, William Reesé has. . o

]

s
N

wrltten of seme of the diff1cﬁ1bles that ensued along these lines

i
during the organization of the Naqlonal Congress of Mothers !
) 33

s

&
§

- e

during the Irogressive Era.””And as Seymour Sarason has said, o

A ot S Sy e AT

wva o

the Celd War did not start in Europe, it started between parents

. ) ]
L L. N :
y and t?achers£34 ' ‘ :

s

Don't They Know We[re Professinnals?

The response of teachers te the parents at Vista City

! . ’ . ) . . i
Elementdry Scheel was to focus en their professional status, . i
Tlme and agaln after complalnlng about parentf I would hear . "?H

3 , 3
w,teacners say, "Why don't they Tespect our pro?9331ona1 audgementou | §

2

or "Don't they knew we're professionals?" This insistence on
theirlshaky professional status reflects teachers!' feelings that )‘%
they:are not in contrel of how they dellver services to%thelr g
cllents. Teachers' profe331ona1 status is socially in question, %
C. Wright MilTs called teachers tne "proletarians of the L '
'profe331ons“35 and Etz%oni calls teachers, along with nurses,
1iﬁrarians, and social Qorkérs semi-professionals.36 Sociologists

-b..._.‘_..._._ —————

havé“lony,“and~{m¢h1nkLgenerally frultlensly, debated the

(9

N attrlbutes of profe331éns as compared w1th occupatlons 37 -
S What Vista City teachers meant by professional was generally .
a ‘nontéchnical explanation., Their definition 1ncluded their ‘ ;
expertise and their specialized training, although the specialized

training was debated., The general model of professionalism that

th?se‘téachers gravitated toward was the old, fairly traditional

" e B H
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model which they saw guaranieeing professional agthority to them.
2 Gréenwood in "Attrlbutes 0f a Frofessipn" dlstlngulshes between \

r*ofaqo1oua1 and n\yproqusmnna1 oc»uratlons in the following %

manner., A nonprofesslonal occupat*on, he says, -

iy v

R o has customers; a professional océupatien has
d ' clients. What is the difference? A customer e .
L determines what services and/er commoiities.

S ] he wa#ts, and he sheps around until he- finds

e N them. His froedem of decision rests upon the

premlse that he has the capacity to appraise » :

. his own needs and to audge the. potential of. :

% the service or of the commﬁ dity to satisfy ‘ .

t,, them... « In a professienal relationship, ' ¥
however, the professional dlctates what is :

: goed or-evil for the client, who has no Sgoice
. . ¥ 'but to accede. to profess1onal Judgement.

- e T v ~

. ¥ ! .
: \ while I think GreenWood dramatically overstages the case for \

N S

(and the reallty of) the 1nv;o*ab111ty of the professional, i.

is this model te which Vista ulty teachers apreared attractedg ) 1

In fact, when teachexs talked about parents! visiting classrooas

e e (P

in order to observe teachers and choose one for the next year,

;w the teachers called this "shopping around foxr the teacher" and .
3 decried it. Teachers wanted ‘the ﬁarents te act like old-fashioned
clients rather than ;ike customers because the parent's behavior

said to these teachers, "You a@e not a professional,"

A TSI

What are some different ways to analyze this conflict? The

i
.

& most common sociological explanatlon for conflicts between

e e + b s w———mirre it

; parents and teachers is t? s001a1 class conflict model. o

[ Gopfllctlng values ard lower levels of educational attalnmenu

/

' among, teachers, compar7d to the parents of the children at Visia

- :g
City Elementary Schoel, cause friction. Teaciers feel defensive

and threat%ped in these situdtions, the model explains, while

_ # ool

-
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they feel comfortable in worklng class com%Lnltles where parents
look up to them. Vhile I thlnk thls model explaina part of the

prehtom, it is inadequate bercaus= 01 what it leaves unanswered,
B \ . . .

_ It does uut acerumt %or the existence of teacher hostility 1o

\

parents that crosses teacherS' sociallclasses, it)does not

céhsiaeﬁ how the structure of schdolsvaffeéts‘téachers' career
patternsiand reward structures, and mﬁst Importantly, it does

not focus: on the outstanding‘fact that the teachers are women,

fand those they feel most hcstlllty taward are women. I want .

new to leok brwef]y at each of these issues.

L

‘ Women who teach are not all of a type. Because ﬂt the =
acceﬁ%ablllty of teachlng feor women, the occupatien attracted
garticu%arly in earlier years, a wide range of wémen incl uding
well-=ducated women with family backgrounds highér than the

. i
social status of teaching. So while some of these teachers

entered higher social classes through mairiage, others come from

- I * ) - 13 ! *
wéll-off families themselfgs. Correspondingly, many community
members who are now profefsionfl also came from working class

backgrgynds~hhich they left behind. The saliency of one's

. cccupational rele overwhelms individual social status. <The

SDCiBibéical model looks less at this aspect, and focuses instead

\

One reascn parental restrictions on autonomy loom so large

on teacher socialkclass.

for teachers relates to limitations in the career structure of
tgéching.' There are few rewar?s.for a job done well or
spéctacularly., Unlike ugiversit& teachers who may receive

-

éélary increases if they mpublish frequently, there is no merist

© 23—
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, - OPP tunity for, nromctlcn. Good teaching can be rc..arded

‘pay for teachers.’ Jonversely, teachers with good reputations

resent thcselteachers'whb simﬁly put in their time and leave or
whe becomecknown[for_their inadeéuate performances. These
incompetent teachers challenge the'eelf—esteem and the status’
of the occupational role of those serious about their work,

' Hence, we IlPd +sacheis wavering over the definition of
s . §

k\\ipfe851nnallsm. Many of the teachers said that ®proressionals

" few tewards that are intrinsic to the school as an organizatiocn
\ . * .

are those who édo a good job." There is also practically no

3

- . N

allo& them time off from #heir work %zkthe classroom to attcnd
’ 1)

mee%ings of district-wide committces they may be on, But the
h ) .

cause teachers to withdraw into igolaiion to protect their

%

/’,ZU

autonemy: at least they have their own cl’ssrooms. Parents!

threats. take on greater power.

RN

=

o
hostility toward mothers. In ract, in the earlleet days of my

fleldWO”V I did not see that complalnts ahout parents mlght Lave

*1
anythlng to do with gepger. i soon realized, however, that in

host ¢f the criyicisms of jarents,’only one parent was really
the focus ¢f concern. Actually, the very sentence fhat cued me
in was, "I'm net like those mothers who sit at their kitchen
tatles with a coffee cup in my hands all the time... " It was
not that fathers never had int rchanges, even unpleasaqt ones,

with ueacgers, for they did. But it became 9Dparent to me that

teachers began ‘their complaints using the word; parents, and

*

© =24~

informall when inci als w;ll Send teachers to conferences 01
)3 T k
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i
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A second concern is my observatlon that teacnere feel greafest

23




éndqg;up using the word, mother,39 As an important aside hLere,
' j&hefﬁath‘éré.S The mothers often dealt with the teachers, the

‘ia?hgrs with the principal. In ..ct, in one situacion where a

"Isn't that what she's there for?®, ’ '

. have degrees in education themselves, And they are also pro-

. 7 ' — i . . %

»

£ .

G T IR
the principalt!s major' tomplainis were, wiilh vne excepticn, about
iy 401 np. ! ’

-

father had ggne direcﬁiy to the p@inci?al about a complaint, his

bééfggée to my qyestion, "Why did you go to the prinéipal?™ was,

‘fét us lock at this fartlcqlar situation for a moment so that
Iﬁmgy describe it more fully, Women e;emeétary téachers at this
échool ha%éféqnfiicts with a particular sei of p@ients, those
with "professiondal standing. Hore spécifiéallﬁ, Sheir major

conflicts lie with motheérs who do not work outside the heme who

are-professional on two countss They are professional because their

family status is professionalj; many'of them are well-edicated and

40

. , P - , ‘ ‘e .
fessianal mothers.’: = That ‘18 these mothers Lnteract with :

2

teachers as part of their present occupational role just as ’

v

teachérs interact with parents as part of their'ﬁork roles. As one

mother; a single parent in transition from full-time sarentin . :
to full-time working who chairei the FParents! Adviscry Council

put it

™ [N
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I think there are many women (in this community)

who have a lot ef ability, who are bright and ) .

talented who are not doing enough with their

,  Xives, and so their child's school becomes the
focus., They get on the phene and they gossip
about a teacher or an-activity. They spend a -
lot of énergy and a lot of thinking erergy on
this school, Scme of-it'!s werthwhile, but some
isn't, because much of it doesn't get to the
direct source.
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Midﬁleblass mothers who work outside the home, however, are

2
| -
oo, Y
R R L AV X2

perceived to communicate with teachers as part of tr ir private,

.. fivs

hpn-public‘rble. And they are gehérally rerceived as less )

~

-

threatening., - . - . i

1 , __In this context, teachers must alsc confront social norms

which hold that partidularly teachers in the primary grades ar¢

;? | really oniy professional mothers;‘ These norms maintain that
§~ : f what stands %etween what mo?yers and teachers ac is some :
) tgcﬁnical educat@on, perhaps, and a paycheck. It was this set // :%
of mothers, and they were certainly ﬁgt in the majority at the ° ’ }?é
scpoqlﬂ:who_symboiizéd the problem. The teachers! conflicts
'seemed @ost intense“with those parents who resisted éeeing
teaching as an occupational role.n _Teachers claimed that the most

.
-

: . . . . . . .
intrusive parents wanted their children to receive individual

parenting rather than sroun teaching. According to the teachers, ‘é
these parents confused teaching with parenting.41 These mothers “1f
forced. the teachers %o continpélly confront the fact that the *j;
: teachers ao socially'devaluéd womeﬁ‘s woTk. And, moreover, it s f'g

w s difficwlt for many teachars to put their finger on exactly
what it was that does separate .her from the mother. So, often : i

they WOuld say things like, "I have the flTes so I know thé

LA
et ws ot

real stcry. They turned to the trapplngs of profe331onal¢sm to

FE :
~

"rescue them, the window dressing of files, records, labels,

[~
1
l
R LAE Siied

1

Preblematically, this professional model women elementary

MR T YT My
S
¥
i

- schoolteacrers seek to dignify and enhance their social 8tatus o

? as it is presently envigioned forms a wedge that stunts long- - 'g

% term develofment—of a satisfying work settiﬁg because it: i ;

: ~26-~ 7
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We might als» ask what a feminiss rrcfegsional model IooKs Iike. ™

3)1 Interferes with the sonstruction of oooperativé\Te}a\'on~ 5
’ % \
ships with the lay community (in this case parents) so that -

parents and teachers become adversaries rather than partners;

this model of m»rofessionalism means you cannot have shared

responsibility with lay people.

2) It feeds the'tensions which for many teachers, arise :
out qf the uneasy coexistence of love, concern for,.and interest FE
in thei¥ students on the one hand, and on ‘the other; a
dissatisfaﬁtion with certain working conditions’of schools, o

particularlj bureaucracy, feelings cf vulnerability and power-

Yot el

lessness., -

I do think that teachers-analyze  their vulnerability

correctly, The role of the school has changed dramaticz2lly in

™ s.ont ANl
e s B i e

thé past one hundred and fifty years. Schools are now expec&ed

&

.
L P ETI

to teach much more than basic skills, and they have carried the

weilght of these expectations since the Progressive Era.

'
(AT

Expectiations of geéchers are high, but the corresponding avthority
to act to meet these expectations is not forthcoming. The

professional model also.does not address teachers' identity as i

e v Yera

women., It would probably serve teachers better if they were to

confront this identity and to examine its social ramifications.

.

In the long term social evaluations of elementary school
teaching will probablj not change until the women's movement

forces us to reexamine the values we have placed on the care and

¢
i;é‘h..»mm.: U (R S T

%,

8
-

o . . '3 o - T
raising of children, Seen from this perspective, women's_concern
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for autenomy in the werkplace takes on added importance., It is f

.

not just that these teachers want to shut their classroom doors /

4, - . I
P ST

i

and do as they please. They want (as I will discuss in another : |

"o

paper) a workplace that is empowering\iizher than diminishing, |

P it N A5

The strategieg the teachers in this school chose to shape their |
environment often, however, appeared to lack effectiveness., VWhile /

there wére a number of imporitant reasons for their low competence !

suriad ot S vl B a1

as community&builders,:inclading their low status level in ' /

9 . . .
school and social hlerarchlcs,4“ a central problem was thei~ |

equlvocatlon about appropriate behav1or for women,

: /
- ' P
i .+ Ve must examine the autonomy they seek against the backdrop f .
5 1 \\ / . ',‘:

. !

of their determination to work. As I said earlier many of the

3r dvro_uselol v do

v teachers married to "conservative" husbands had to develop , o

—
oo a8

%g ' strategles that vould enable them to work full time., It was ,

- not as 1f women S devotlon to their famllles me?nt they would

\

teach so that they could put the family at the/ccnter of their /

. . AT .
lives, Working contributed to their sense of autonomy as
|

i

people. s L

: . ;
’ And here we find déviation from the view that women teach / : Zf

because they need to earn money and teaching fits family lilfe. | =
| :

While many teachers did need money, they also needed to éngage/ i

7 ~ P
: I .

: in productive labor, For some women, the hours teaching requires n

- enabled them to defy their husband's wishes in order.to work, i
Ohe woman, whcse husband had made her promise when they marrléd

that she would not work, used the vehicle of returning to schﬁol

to get her master's degree as a way of reentering the teachiﬂg

occupation, At its completion she was invited to work at a |

]
~

.
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{ .
model program for a year. She told her husband she just wanted
. i
to try it for a year, and then '"weaseled!" another year\and then
another until it was no longer year to year.' Another teacher

Whgse husband did not want her to return to work, recalled feeling

she would "go crazy" if she did not, promised that her husband's
§_ life at home would ndt change, The costs of this arrangement
are high, A third woman wénted to return to work fulltime
against her husband's wishes., She had been a junior high school
teacher before stopping to have children. When she decided she
?1 wangfd to work fulltlme, she at first planned to return to a
é a 7th or 8th grade class, but then a friend told her that the kids
%J wére,“really dififerent now# from when she had been teaching
: beﬁére. In her words, she decided that: \
f» If 7th and 8th graders were really viplent,
L / and if it was going to be just a terribly
;o / difficult situation for me everyday, then 7
/ I'd better pick a group that wasn't going
: / to be this demanding so my husband wouldn't

be able to say, "We don't need this, Come

on home,"
Her husband, fed up with not knowing at which school to find her
during a day, approved of Ehe new situation as she said because
at 1easﬁ he always knew where to find me," These women*sought
personal solutlons to their troubles which would not challenge

the_social order, We must examlne their quest for autonomy in

3 AT BRI L S S N LAY e LATAT Tk 4 rmee g rd B n L RTem el et - Wt R T A S LT *

light of their determination.

In the short term, however, I think the immediate situation

within schools can be changdd. First, the leadership the

Y . . : . : nt.44

L principal provides is most importa Major studies of a

;- variety of educational issues hgve revealed that the success of

;29-
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staff &eveiopmenf prqgrams,45 what distinguishes safe schools
frowm violent schoc')ls,d’6 and the effectiveness of school .: 6%
Jnnoxatluno47 all relate closely to the quality of the leadpxshlp.
However, essential to the definition of good leadershlp is the
pyincipal’s ability to-;nv%lve teachers in the planning and

implementation of school policies. A good principal, in other

words, creates democracy.

The principal at Vista City Elementary School encouraged
teachers to act autonomously in their c;assrooms. She inter-
71ewed as llttle as possible, Teachers were divided about her
ability to be supportlve'“game found her very supportlve whlle
others did not. She seemed to feel %hal autonomy in the class-

" room was key. Not a particularly interactive person herself

(thav is, she tended to act alone) she dirc not encourage teachers'

sense of power (or sense of community) outside their classrooms.
Shé held meetings as rarely as possible because she did not want
to impose on‘teachers' time. While from her perspective she was
doing - -the teachers a fav&r, from their perspective they missed
i"the opportunity for bonding." One teacher.said,'"When
particular.issues come up I say to her, 'I think we ought to
get together, talk ovér these things' and.it.is not something

that is her style." Another teacher said that teachers wanted

PV

more communication. Near the end of the school year, 10T

-example, after an unusually lively faculty meeting over a
Went on to” repbrt-to me that the -

on a coun01l mee ting with faculty rep*esentatlves. The teacher
reported saying to the principal, "You should have a faculty
meeting. Everyone will want to hear about this." They showed

P N -30~
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#heir concern by their verbal participation at thé meeting,

Eol

Thé@?rincipal's strategy with rarent-teacher conflicts often

’ .

undercut teachers'! sense of auton%my as well, The principal

believed in being open with the parents. She felt that a former

principal's stfategy of, in one teacher's words, "ciosing parents

out" created enormous problems for %he school and fog&the
éurrounding community: Many teachers apprbved her practice in
principle, for they said that ?heif ideals about education meant
that they did.not wéqt a "false.sénse of secﬁrity" brqﬁght by
having the principal "bagk up the teachers® gt any cost., The
prigcipal's strafegy to develop opennes with’the parénts and
foéter supportiv?ness of the teachers was to withhold information
from both partieé. Many hé%be;s of 'both sides, consequeﬁtly,
lost trﬁst in her, Her étrengths were many. she listened to
teachers and to parents, She was willing to listen to‘criticism
of her without turning it off, she appointed parents'to committees
even when they were critical of her. The teachers, however,

looked to her for leadership in creating a sense of community and

it was in this ai»2 she fell short.

A second\key to changing women's position in schools as well
as ¢reating high morale, and thus school success, is the devel-

*opmen$~o£—xhismsenséfoffcommuniiy_nr_callaaguashlp_amgng_ieachers

§E e A e SR

in a school setting. The principal's role in creating this sense
of community is as I have suggested, also centrg;.48 Comnmnity
is not opposed to autonomy, Certainly historians have begun to
examine the importance of female community to the development of

49

Wwomen's autonomous strength,
- S
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v Teachers' struggles for autonomy in'the workplace and the "%
SRR R A . ’ : : T
: social authority this autonomy implies for them parallels womén's . :
3 struggles gpr'autonony\fn soc;ety. We must balance our awareness
Y that women are steered in\? sex~-segregated and stercotyped ! :
? occupations through dlscrlmlnatlon with a willingness to examine , :
; »Wwomen in teachlng as commltted workers. As we look at women whd , {
: teach, we must overcome our image of teaching as a domestic A S
: situation where teachers work out their lives in small rooms,

Just as we resist looking at women as incomplete men, we must :
T L i . :
: : also resist looking at teachers as aborted administrators. To R
‘- | understand the lives of women elementary schoolteacherss; as _ - i
3 educational workers, as peorle who spend large amounts of time §
N with children, aé members of a work setting that is largely :
-~ .S}

female, we must pull thelr identity as women from the perlphery E
- to the center of ..our 1nqu1ry. ' ‘ . ;
;
¥ ; .
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% of women As one of three major reasons !
73.9 . Want to work with young people i

37.4 Value of education to society ‘ ‘

28,2 . Interest in subject matter field ‘

(of most importance to secondary

\ : teachers)
22,0 Opportunity for lifetime of self-growth
' ThHe traditional reasons reported in the literature ranked 4
much lower: . \ \ .
3 \ ., '
% of women As one of three major reasons ’
12,1 - Long sumner vacation
8.0 . Need for -second income
2.4 Employment mobility
- 3.2 Stop gap till marriage
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Pergamon, 1981).

24 The names of the schools and all the teachers have been replaced
with pseudonyms to protect informants'! promised anonymity.

25 Altheugh most of the aides were black. i C oy )
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g different klnd of school., Archduke serves the‘poorest ;
: |- c..ildren in the city and is located in the neighborhood it ot
serves, Unlike Vista City, its racial integration was
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as people from other parts c¢f the city rarely choose to come o
to Archduke. I chose a schovl like Archduke. for comparison
partlcularly because I had learned that professional parents
in the Vista City school created insecurities for Vista City
teuchers regarding their authority and their professional
status,. Even the teachers at a school where parents had
little involvement in school life were kxeenly aware of probleis
. présented by certain kinds of parents. While teachers reporte
# that parents never undermined their authority at Archduke .
Lo they recalled experiences that were opposite. In contirast .
o to the extremes of Vista City and Archduke elementary schoc s,
these teachers also described schools like Bloomer Elementary,
: located in a working class Italian community. In these kinds
of schools, one teacher reported, "There is a very close
family life. The waK parents relate to teachers there is to
s come 1n and say to the teacher, 'Did you saj my kid was giving
yow troubled? ‘“hank you for telling me,! And out goes thc
.parent and whack, whack, whack." There paremts were partic-
ularly supportlve of dlSClpllnary actlon with their children,
this teacher reported.
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21 It would be worthwhlle to compare the functions these pre- :
schools served in women's lives with Dame Schocls of the 18th 5
and 19th centuries, ;

28 See also J, Leiter, "Perceived Teacher Autonomy and the Meaning %. :
of Organ:zatlonal Control," The Sociological Quarterly, 22 ﬁﬁﬁgkéﬁ.;
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(Spring, 1981), pp. 225-239. .
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29 See J. Mlller, Ce. Schooler, M. Kohn, .and . Millexy for a ,
djscussion of women's needs ior autonomy in thelr workK. : o

50 4 . Brittain, Testdment of Youth (Londonf WidDVlEW, 1978)

Originally published in 1933. - oo . S Ty
\ L T
31‘1~¢fzr ciate the comments, of Dr.’ UArgaret Thompson, Syracuse S

Unive sity, for p01nt1ng out to me that refexring to teachera
by thei ir first names sounds unprofessional Vhile .I felt’ as a L
quallta¢1ve reseaxrcher I should refer to my informants as R
casually as. pogsible to indicate the 1nterv1ewer-1n§ormant B e
relatloﬂbhlp. I think she makes an excellent p01nt so in oS
this draft I change my practlce and refer to the teachers‘uy 7
their last names. . N ISR

oo ‘ S

32 See Lieberman and Miller, "The "Sovial Realltles of' leéchlng."‘,_ ‘ J/,%;E
Reese, "Beiween Home and School; Organlaed Parents, Clﬁbwomen, :

., and Urban Eduoatlon in thu Progre831ve Era," School Review, 87. . . -&
(1978), pp.\ 3-28. , , 1 oo

34 S. Sarason, talk del ivered at Syracuse University, Maﬁch 1981..

35 White Collar (Nx' Oxfoxrd Unlver51ty Press 19519, X R - Vo
. i . . R

36 A. Btzioni (ed.), The Seml-ProfessLons and Their ﬂrganlzatlon, ‘ S
3T For some examples of th*se, see M. Cogan, foward’ a Defenltrﬁg _‘f?
of Professicn," Harvaid Leucutlonal Review, 23 (1953), PPe. . .-
33503 A, Flexner, VIS Bocial Work a Profession?", School and' - oo

~ Society, 1 (1915), pp. 901<911; W, Goodé,~"Communiﬁy Within - e
a, Community: The Professions," AmerleanuSoclolqg;cal Rewiew, "
22 (1957), pp. 194-200; H.'Wilensky, "The Professionalization
of Everyone," Americafi Journal of.Seeiology, 70 (1964), pp.. . :
137158, Wor a. critique, see J. Roth, YProfessionalismi . . -« .
The Sociologist?a Decoy, " Sociclogy of Work and Occupations,
1 (1974), pp. 6-23. Also, see B, Hughes' papers on ' DR,
professionalism collected in The 8001oloq1cal'Exe (Chicago. ) v

- Aldine, 1971). - . - e

38 o

T

E. Greenwood "Attrlbutes of a Profe531on," Social Work, 2 ,
(1957)3 P- 48 . ) . M

39 Ray Rist,, in a dlscussion of parent ~teacher. relations which
raises many similar issues also presents these conflicts
using the word “parents"'. When le directly quotes a teacher, 5
.however, she says: "This damn group of meddling mothers has e o
gotten me s6 mad, I feel Iike leuving this school." In ° -
The Invisible Children. (Cambridge, MA: Harvard University 5
Press, 1978); PP. 60-61, See also Gerirude McPHerson's . e
diScussion «Qf pareno-teacher relations in Small Town Teacher : L
(Cambri@ge "MA: Harvard Unlversity Press, 1972,. : ’
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. publish¢dd about childrearing has escalated. See #The
‘N Childho 'Industry's: Conflicting Advice," The New York Times,
March 16, 1981, -

Ihis is aZga»a perio&ywhen the amourt of 'Yprofessional®” advice
d
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4? See\also Rist,” Invisible Children, pp. 57-63. Also see i,

Lipsky,. Street-Level Bureaucracy (NY: Russell Sage, 1980).
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42 lary Howell has tackled this question (not qhixe satisfactorily),
in my perspective) in M. Howell, "Jan We Be Feminists and
Profegsionals?, ® Women's Studies International Quarterly, 2

See R.M. Xanter, “The Impact.of Hierarchial Structures on the
Work Behavior of Women and Men," Social Prooblems, 23 (1976),
.PP-’4?5-430.Q~ .

Forr twe excelient jargon~frece discussions of the principal and =T
leadership, see U, Pinero, "The Principal'’s Role as a Function =
of Schoql Jontext,? Elementary Principal, forthcoming; L. E
Miller and A. ‘Lieberman, "School Leadership Between the .
Cracks: Conflicting Roles and Realities,® Educational
Leadcrship, February, 1982.
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Ja Littie, School. Success and Staff Develorment,

46 Violent Schools--Safe Schools, The Safe School Study Report to
angress (Washington, DC: hkational Insititue of Bdugation,—
1 78)’. ) . A . 5 N

. Berman a;.1 . McGloughiin, Rand Corroraticn Study on School
Innovation.’ . b ‘ '
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48 Por an insightful discussicn on the principal as a constituzpey- .

builder see S, Sarason, "ie ilismanagement Model," Social
Policy, September/Cetckex, 1981, pp. 50-52. .
2 /Y .

e

42 Sce, foé~ex§ﬁ§igj’§; cook, M"Female Support Netwerks and :
Political Activism: Lillian Wald, Crystal Fastman, Erma . . i
Goldman, " in M. Cott &nd E. Pleck (eds,), A Heritage of Qur : .
Owns Toward a New Social History of American VWomen (NY: °
Simo#\and'Schuster, 1979), pr. 412-444; N, Cott, The Bonds of
YWomanhpood (YNew Haven: Yale University, 1977); and L. Gordon, ’
iIndividual and Community in the History of Feminism, " paper
rresented at The Second Sex-~Thirty  Years Later; A Commemor-
ative Conference on Feminist Theory, New York {ity, September,
1979. ‘“Also see the work -of Carcl Gilligan particularly "New :
Maps of Development: New Visions of Education,® talk giyen
&t Syracuse University, February 23, 1982, . :
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